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Alignment Between TDES and SLOs 

SLOs help facilitate various teaching practices described in the Teacher Development and 
Evaluation System (TDES) framework. For some elements of the TDES framework, the 
submitted SLO and accompanying data analysis can act as evidence of good teaching practice 
for evaluation purposes. Other elements of the framework are supported through the SLO 
process described here. In general, the SLO process provides teachers with an opportunity to 
develop or refine their practice and work toward becoming an accomplished practitioner. 

TDES Component  Accomplished Rating Description How the SLO Process Can Support or 
Provide Evidence for the TDES Framework 

1b. Demonstrating 
knowledge of 
students 

Teacher actively seeks knowledge of 
studentsô backgrounds, cultures, skills, 
language proficiency, interests, and 
special needs from a variety of sources 
and attains this knowledge for individual 
students. 

The SLO Template can provide evidence that 
teachers are knowledgeable about their students. 

For the baseline and trend data section of the SLO, 
teachers are encouraged to provide both academic 
and nonacademic information about their students.  

In the student population section of the SLO 
Template, teachers are asked to describe their 
students, including, but not limited to, the 
information related to the contextual factors that 
impact studentsô ability to hit growth targets. 

1c. Setting 
instructional 
outcomes 

Instructional outcomes are stated as 
challenging goals that can be assessed, 
reflecting rigorous learning and Ohio 
curriculum standards. They represent 
different types of content, offer 
opportunities for both coordination and 
integration, and take account of the needs 
of individual students. 

By completing the SLO Template, evidence can be 
provided that teachers are reviewing and, if 
necessary, revising growth targets. 

Although Cleveland Metropolitan School District 
(CMSD) sets the initial growth targets, teachers are 
able to make adjustments to those growth targets 
to ensure that they match the academic rigor the 
students are capable of achieving. Where 
adjustments have been made, teachers are 
required to provide appropriate documentation to 
justify the adjustments.  

1e. Designing 
coherent instruction 

Teacher coordinates knowledge of 
content, of students, and of resources to 
design a series of learning experiences 
aligned to instructional outcomes, 
differentiated where appropriate to make 
them suitable to all students and likely to 
engage them in significant learning as 
they relate to concepts and processes in 
Ohio standards and school/district 
curriculum. The lesson or unitôs structure 
is clear and allows for different pathways 
according to student needs. 

The SLO process helps support the process of 
aligning the lessons and resources that are used 
with the needs of the students. 

As teachers plan instruction to ensure that all 
students meet or exceed the growth targets, 
individual or small-group differentiation of 
instructional approaches and materials should be 
considered.  

1f. Designing 
student assessment 

The teacherôs plan for student 
assessment is fully aligned with the 
instructional outcomes, with clear criteria 
and standards that show evidence of 
studentsô contribution to their 
development. Assessment methodologies 
may have been adapted for individuals, 
and the teacher intends to use 
assessment results to identify student 

Inherent in implementing SLOs is the process 
teachers engage in to select, create, and 
administer ongoing formative assessments that 
help ensure that all students are on track to meet 
their growth targets. The SLO process supports 
teachersô work in planning for the use of formative 
assessments. In this way, the SLO process 
supports this component.  

http://clevelandmetroschools.org/Page/2766
http://clevelandmetroschools.org/Page/2766
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TDES Component  Accomplished Rating Description How the SLO Process Can Support or 
Provide Evidence for the TDES Framework 

strengths and areas for growth to plan 
future instruction for individual students. 

2a. Creating an 
environment of 
rapport and respect 

Classroom interactions among the 
teacher and individual students are highly 
respectful, reflecting genuine warmth and 
caring and sensitivity to studentsô cultures 
and levels of development. Students 
themselves ensure high levels of civility 
among members of the class. 

The SLO process supports teachers as they strive 
to learn about their students and the SLO Template 
provides evidence of how teachers use this 
knowledge when they review their growth target. As 
a part of gathering student population data, 
teachers should collect demographic data on their 
students. This information helps ensure teachers 
understand the student population they work with. 

2b. Establishing a 
culture for learning 
that is challenging 
and rigorous 

High levels of student energy and teacher 
passion for the subject create a culture for 
learning in which everyone shares a belief 
in the importance of the subject, and all 
students hold themselves to high 
standards of performance, for example, 
by initiating improvements to their work. 

The SLO process supports teachers as they review 
the growth targets and ensure that growth targets 
are appropriate for their students. The targets 
should represent challenging goals for students to 
reach. By using formative assessments regularly to 
track student progress toward growth target and 
sharing those results with students, teachers can 
continue to build a culture for learning and for 
reaching targets.  

3a. Communicating 
with students 

Expectations for learning, directions and 
procedures, and explanations of content 
are clear to students. Teacherôs oral and 
written communication is clear and 
expressive, appropriate to studentsô 
cultures and levels of development, and 
anticipates possible student 
misconceptions by clarifying content and 
presenting information in multiple formats. 

Although not specifically part of the SLO process, 
including regular communication with students and 
families about the growth targets, results of 
preassessments, results of formative assessments, 
and information about strategies used to ensure 
growth toward targets are best practice. As a part 
of the SLO target-setting and target-monitoring 
process, teachers are encouraged to communicate 
with students and families, and documenting these 
communications provides strong evidence for this 
indicator.  

3d. Using 
assessment in 
instruction 

Assessment is used in a sophisticated 
manner in instruction, through student 
involvement in establishing the 
assessment criteria, self-assessment by 
students and monitoring of progress by 
both students and teachers, and high 
quality feedback to students from a variety 
of sources. The teacher examines 
assessment data to identify classroom 
trends for individuals and groups and 
anticipates learning obstacles. 

Using pre- and postassessment data, using 
formative growth target tracking assessments, and 
setting growth targets through the SLO process 
directly support teachers using assessment data to 
make instructional decisions. Teachers use 
assessment data throughout the SLO process to 
improve, differentiate, and target instruction to the 
needs of their students. Teachersô analysis of data 
from the preassessment and from formative 
assessments can serve as an artifact of student 
assessment to plan for future instruction. Teachers 
use assessment data to determine their studentsô 
strengths and needs, monitor student progress, 
and determine student growth at the end of the 
course.  
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TDES Component  Accomplished Rating Description How the SLO Process Can Support or 
Provide Evidence for the TDES Framework 

4a. Reflection on 
teaching 

Teacherôs reflection accurately, 
thoughtfully assesses the lessonôs 
effectiveness/degree to which outcomes 
were met, citing specific examples; offers 
specific alternative actions drawing on an 
extensive repertoire of skills 

The SLO process supports the practice of teachers 
reflecting on the impact of their instruction. 
Teachers who are using formative assessments to 
track their studentsô growth toward targets naturally 
reflect on the progress students are making during 
the SLO process. At the beginning of the year, 
teachers should analyze historical data to identify 
how students have done in their classes in the past 
and identify areas where they may need to adjust 
their instructional approach. Midway through the 
SLO cycle, teachers have the opportunity to meet 
with their evaluator to reflect on instruction to date 
and develop an action plan to modify instruction so 
that all students meet their goals at the end of the 
course. At the end of the year, teachers reflect on 
the degree to which student outcomes were 
achieved. 

4b. Maintaining 
accurate records 

The information management system for 
student completion of assignments, 
progress in learning, and/or 
noninstructional activities is fully effective, 
and students contribute to their 
maintenance and/or interpretation. 

Teachers actively engaged in the SLO process 
demonstrate effective management of data and 
engage students in the maintenance and 
interpretation of outcomes throughout the year as 
they work toward their student growth targets. By 
using the SLO Template to track growth toward 
academic goals, teachers can provide evidence of 
their work in this area. 

4e. Growing and 
developing 
professionally 

Teacher engages in seeking out 
opportunities for professional 
development and makes a systematic 
effort to conduct action research, seeks 
out feedback, and initiates important 
activities to contribute to the profession. 
Sets and regularly modifies short- and 
long-term professional development goals 
based on self-assessment and analysis of 
student learning evidence. 

Teachers completing SLOs regularly analyze 
student learning evidence and often seek out 
additional professional learning to improve their 
practice. 
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Overview of SLOs 

What Are SLOs? 

SLOs are course- or semester-long academic goals set by teachers that are based on their 
knowledge of students and studentsô knowledge of content. These goals demonstrate a 
teacherôs impact on student learning within a given interval of instruction and are one of the 
multiple measures of student growth that account for 50 percent of a teacherôs evaluation.  

The term SLO may be new, but many teachers already follow an informal SLO process: they set 
goals for students based on different ability levels and backgrounds, use ongoing performance 
results to assess student progress, and adjust their instruction on the basis of progress 
monitoring. Even though SLOs are used for teacher evaluation, the true benefit of SLOs is in 
supporting student growth and improving instruction. Teachers engaged in the SLO process can 
better formalize and account for their successes with students, all while using the information 
gathered through the process to improve their practice. High-quality documentation of the SLO 
process may be used as evidence of good teaching practice for evaluation purposes. 

Who Writes SLOs? 

Because the SLO process can be valuable for teachers of all courses, CMSD and the Cleveland 
Teachers Union (CTU) chose to have all teachers write SLOs. This decision, part of the latest 
teacher contract and consistent with the Cleveland Plan, reflects the districtôs commitment to 
include multiple measures in teacher evaluations.  

Use of SLOs in combination with other growth measures will provide teachers with a more 
complete picture of student growth. These data can inform our efforts to create a culture of 
learning and high expectations so that every student will graduate from high school prepared for 
college and career success.  

Why Implement SLOs? 

Á SLOs reinforce best teaching practice. Understanding studentsô varying ability levels and 
backgrounds, setting achievement goals, using data to assess student progress, and 
adjusting instruction on the basis of that progress are all part of good teaching practice 
(see the section Alignment Between SLOs and TDES). Teachers using SLOs report 
increases in their focus on student achievement and data use as a result of the SLO 
goal-setting process (Community Training and Assistance Center [CTAC], 2013; 
Donaldson, 2012). 

Á SLOs are adaptable. All educators can demonstrate their impact on student learning and 
receive recognition for their efforts because SLOs do not depend on the availability of 
statewide standardized assessment scores. SLOs can quickly reflect changes in 
curriculum and available assessments. 

Á SLOs can acknowledge the value of teacher knowledge and skill. The SLO process 
allows teachers to have input on how student learning will be measured and how 
teachers will be evaluated. Teachers implementing SLOs report feeling empowered and 
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report taking a more active role in their evaluations (CTAC, 2013; The New Teacher 
Project, 2012). 

Á SLOs can promote collaboration. The SLO process builds in multiple opportunities for 
teachers and administrators to work together to analyze data, discuss progress, and 
brainstorm various instructional strategies to ensure that all students are demonstrating 
growth. 
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The SLO Cycle for Teachers 

The SLO Cycle consists of five steps, identified and described here: 

 

Gather and Review Available Data 

High-quality SLOs are informed by a clear understanding of studentsðtheir learning needs, 
their strengths, and the contextual factors that may affect growth. The first step of the process is 
gathering multiple sources of data and information and developing as complete a picture as 
possible of students. 

Write the SLO 

The SLO consists of seven components, four of which are completed by the teacher. In this 
step, the teacher uses the SLO Template to describe the baseline and trend data and the 
student population, and then uses this information to set growth targets and craft a rationale for 
the growth targets. The SLO Template and related resources are available using the links on 
the TDES portal at http://clevelandmetroschools.org/Page/9920.  

Submit the SLO for Approval 

After the SLO is written, the teacher submits the SLO for approval. In Cleveland, SLOs are 
reviewed by a school TDES team and, if the school team requests it, by the district TDES 
Steering Committee. If the school TDES team does not approve the SLO, the teacher revises 

Step 1: Gather and 
review available 

data.  

Step 2: Write the 
SLO. 

Step 3: Submit the 
SLO for approval. 

Step 4: Meet to 
discuss progress 

(optional). 

Step 5: Review and 
reflect on SLO 

results. 
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the SLO and then resubmits it.  Once the SLO is approved by the principal or district, it is a final 
document. 

Meet to Discuss Progress 

An optional but recommended step of the SLO cycle is meeting to discuss progress. Teachers 
may meet with school TDES evaluators halfway through the course to discuss student progress 
toward the growth targets and discuss instructional strategies. For this step, teachers will want 
to review formative student data to assess where they are in meeting their growth targets and 
present the data and any other issues (e.g., student mobility) that may influence the 
achievement of the growth targets.  

Review and Reflect on SLO Results 

At the end of the course, the teacher verifies SLO student rosters and administers the 
postassessment.  

The following are the only reasons that teachers can remove students from their SLO student 
roster: 

Á Student no longer attends the teacherôs school (transferred to another school) 

Á Student still attends teacherôs school but is no longer in teacherôs class 

Á Student has been absent from school for 45 days or more 

Á Student has been absent from teacherôs class for 45 days or more 

Á Student is enrolled in teacherôs class, but there was a break in service (the student 
transferred out and then came back into teacherôs class) 

The school TDES team will verify students removed from the roster, and the principal has the 
final approval. 

When the results of the postassessment are available in SchoolNet, the teacher should access 
and review student scores as they relate to the growth targets and reflect upon implications for 
their practice. If possible, the teacher and school TDES evaluator might meet to discuss the 
performance of students against the growth targets. 
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The SLO Cycle for TDES Evaluators and the  
TDES Team 

The TDES team plays a critical role in the SLO cycle. Even though teachers are primarily 
responsible for implementing Steps 1ï5, administrators are charged with establishing positive 
implementation conditions at the beginning of the year, supporting teachers at each step of the 
cycle, and then reflecting on implementation at the end of the year.  

 

Establish Implementation Conditions 

In this prework step, TDES evaluators set the tone for SLO implementation through an open 
conversation about SLOs.  

Teachers will have the opportunity to apply for positions on the school TDES team. The 
principal and building chair will then select the TDES team from the applicants. The principal 
and building chair are encouraged to select school-level TDES team members from a variety of 
content areas and grade levels to lead SLO implementation efforts. These team members 
should have attended SLO trainings and be well suited to train teachers, review SLOs, and 
provide high-quality feedback to teachers when SLO improvement is necessary. Wherever 
possible, the TDES team should include at least one teacher with data analysis expertise. 

Before teachers undertake the process of writing SLOs, TDES evaluators and the school TDES 
team articulate expectations, share a common vision for the work, and respond to teachersô 

Prework: Establish 
implementation 

conditions. 

Step 1: Gather 
baseline data and 

student information. 

Step 2: Write  
the SLO. 

Step 3: Submit the 
SLO for approval. 

Step 4: Meet to 
discuss progress 

(optional). 

Step 5: Review and 
reflect on SLO 

results. 

Postwork: Reflect on 
implementation. 
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concerns and ideas. Answering questions and acknowledging the potential SLOs have for 
contributing to higher quality conversations about instruction are essential. If TDES evaluators 
and the TDES team do not clearly articulate the value of the work and provide a common vision 
for SLO implementation, teachers may view SLOs as an act of compliance rather than a 
meaningful process. In addition, setting up systems to provide consistent communication on 
SLOs can help facilitate the SLO process. 

Gather Baseline Data and Student Information 

TDES evaluators and the TDES team can provide valuable support during this first step of the 
SLO process. During this step, the TDES team employs strategies to help teachers gather 
baseline data and student information. For example, efforts may include facilitating access to 
data, providing teachers time to review data as a team, offering coaching, or pairing teachers 
who have strong data and assessment literacy skills with those who may need more support in 
those areas.  

Write the SLO 

During the writing process, TDES evaluators and TDES team members should be prepared to 
provide answers and support to teachers as needed. Administrators should encourage teams of 
teachers in the same grades and subjects to collaborate when reviewing data and when writing 
their SLOs. TDES team members should be aware of and disseminate the following important 
resources located at the TDES Website, http://clevelandmetroschools.org/Page/9920:  

Á SLO Template (Appendix A of this document) 

Á SLO Approval Checklist (Appendix B) 

Á SLO portal instructions 

Á ñWhat You Need to Know About Student Growth Measures for 2016-17ò (introduction to 
this document) 

Á Guidance on Rationale to Support Growth Target Adjustments (describes contextual 
factors that may justify target adjustments)   

Á Assessment-specific guidance documents   

Submit the SLO for Approval 

After teachers submit their SLOs, school TDES teams convene to review and approve the 
SLOs. TDES teams are charged with ensuring that teachers receive constructive written 
feedback on their SLOs in a timely manner if revisions are required. 

Meet to Discuss Progress 

An optional but recommended step of the SLO cycle is meeting to discuss progress. TDES 
evaluators may schedule a meeting with teachers halfway through the course to discuss 
progress toward the growth targets and instructional strategies.  
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Review and Reflect on SLO Results 

At the end of the course, the teacher verifies SLO student rosters and administers the 
postassessment. When the results of the assessment are available in SchoolNet, the teacher 
should access and review student scores as they relate to the growth targets and reflect upon 
implications for their practice. If possible, the teacher and school TDES evaluator might meet to 
discuss the performance of students against the growth targets. 

The TDES evaluator should be prepared to facilitate a conversation about student learning and  
should focus the conversation on aspects of the educatorôs performance that were valuable for 
improving student learning as well as those aspects that could be improved. The evaluator also 
should be prepared to offer resources to struggling teachers while providing recognition and 
opportunity for effective teachers. 

Reflect on Implementation 

At the end of the year, the TDES evaluator and school TDES team should engage teachers in a 
conversation about how implementation went and how it can improve in the future. TDES 
evaluators and the TDES team should consider how their actions facilitated a smooth, 
meaningful implementation of SLOs and how conditions for implementation could be improved. 
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Leadership of the SLO Process 

District and school TDES teams1 are critical partners in the 
SLO implementation process. The district TDES team, 
composed of district staff, union leaders, and educators, will 
support and oversee implementation of the SLO process in 
all schools. In addition, each school will create a TDES 
team composed of teacher leaders with expertise in various 
content and grades. This team will be responsible for 
supporting implementation at the school level as well as 
reviewing and approving teacher SLOs. Wherever possible, 
the TDES team should include at least one teacher with 
data analysis expertise, to include the following: 

Á Accessing and downloading student performance data from electronic and other sources 

Á Organizing data into spreadsheets and tables 

Á Analyzing data by comparing results across students and school years 

Á Integrating the results of data analysis into the sections of the SLO 

TDES Steering Committee  District SGM Team  School TDES Team 

Á Reviews and finalizes 
policy decisions 

Á  Á Recommends business 
rules and procedures to 
support SLO 
implementation 

Á Selects the key standards 
and content the SLO will 
target 

Á Determines which 
assessments teachers 
will use in their SLOs 

Á Creates and reviews the 
projected scores to be 
used when setting growth 
targets 

Á Provides professional 
development as needed 

Á Monitors implementation 

Á  Á Reviews and approves 
SLOs 

Á Attends district training 
and brings information 
back to the school for 
training at the building 
level 

Á Provides concrete, 
actionable, written 
feedback on SLOs to 
teachers when SLOs do 
not meet quality 
expectations 

Á Provides feedback to the 
district on the status of 
implementation 

                                                
1
 The district TDES team will be composed of district and union staff as well as teacher leaders. The 

school TDES team will be composed of teacher leaders and administrators.  
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Roles, Responsibilities, and Deadlines for Teachers, 
TDES Evaluators, and the TDES Team 

 

 

 

 

Step 1: Gather 
Baseline Data and 

Student 
Information. 

 

Step 2: Write  
the SLO. 

 

Step 3: Submit the 
SLO for Approval. 

 

Step 4: Meet to 
Discuss Progress 

(Optional). 

 

Step 5: Review 
and Reflect on 
SLO Results. 

ÁAdminister a postassessment. 

ÁAccess and review postassessment 
results compared against targets. 

ÁReflect on implications for practice. 

ÁEvaluators only: Schedule and facilitate 
conversation about performance 
compared against targets, if possible. 

ÁMonitor student progress. 

ÁCollect formative data. 

ÁActively participate in midcourse 
conversation about student learning. 

ÁSchedule and facilitate midcourse 
discussion of student progress. 

ÁSubmit the SLO for approval. 

ÁRevise and resubmit, if needed. 

ÁActively participate on the SLO 
review and approval team. 

ÁEnsure that teachers receive 
constructive written feedback on 
SLOs in a timely manner, as 
needed. 

ÁComplete the SLO Template. 

ÁSummarize the data analysis. 

ÁDescribe the student population. 

ÁSet the growth targets. 

ÁWrite the rationale. 

ÁEnsure that teachers are writing 
SLOs in a timely manner. 

ÁGather multiple sources of data. 

ÁIdentify student strengths and 
weaknesses. 

ÁAssist teachers in accessing and 
collecting data, analyzing them, and 
identifying student strengths and needs. 

Submit 
byOctober 21. 

Approve by 

October 28. 

SLO Scores 
submitted to 

State by 

CMSD. 

Teacher  

Responsibilities 

TDES Evaluator and School 
TDES Team Responsibilities 

Deadlines 
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Data Sources to Review 

Á Preassessment data (required) 

Á End-of-year assessments (from similar 
courses in previous school years) 

Á Coursework from the current school year 

Á Trend data (how your current students have 
performed in the past; at least two years of 
data, when available) 

Á Historical data (how other students have 
performed in your course in the past), 
including past performance against SLO 
targets 

Á Contextual information for students with 
disabilities, English language learners, gifted 
and talented students, and so on (see 
Guidance on Rationale to Support Growth 
Target Adjustments ) 

Á Supplemental data, including diagnostics, 
surveys, running records, observational data, 
and so on 

Gather Baseline Data and Student Information 

Timeline: SeptemberςNovember  

The first step in developing an SLO is 
gathering data and student 
information. Most teachers already 
gather and review information in some 
form, such as by reviewing student 
files before the beginning of the year 
or administering a preassessment at 
the beginning of the course. This 
process also is similar to the English 
language learner reclassification 
process in that teachers gather 
multiple sources of data to develop a 
comprehensive picture of student 
achievement.  

To help you begin this process, the 
district will provide data regarding 
student performance on the 
preassessment in the SLO Template; 
however, you should gather multiple 
sources of data and information on 
your students, such as end-of-year 
test scores from previous school 
years, coursework from the current 
school year, performance against SLO 
targets by previous students, diagnostics data, running records, surveys, and so on. Analyze 
these information sources, preferably in a grade-level or department-level team. After reviewing 
multiple sources of information, you should be able to describe your studentsô strengths and 
weaknesses. 

  

An important note about data sources: All teachers, regardless of content area, should 
review mathematics, reading, and English language arts data. This information can provide 
you with important information about whether and how students will be able to access your 
course content and can inform your instructional approach. Discuss how to access these 
data with your school TDES team. 

http://www.clevelandmetroschools.org/Page/2816
http://www.clevelandmetroschools.org/Page/2816
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Write the SLO 

Timeline: SeptemberςOctober 

As shown in the SLO Template, each SLO will include the following components:  

Á Baseline and Trend Data 

Á Student Population 

Á Interval of Instruction 

Á Standards and Content 

Á Assessments 

Á Growth Targets 

Á Rationale for Growth Targets 

Teachers in CMSD will be required to complete four sections of the template: Baseline and 
Trend Data, Student Population, Growth Targets, and Rationale for Growth Targets. The district 
will work with teacher teams to prepopulate the following sections in the templates: Interval of 
Instruction, Standards and Content, and Assessment. The district will provide growth targets 
that the teacher can adjust as appropriate based on the Guidance on Rationale to Support 
Growth Target Adjustments document.  Teachers are ultimately responsible for setting the 
growth targets for students and for submitting a complete SLO. 

Teacher-Written Components 

Á Baseline and Trend Data 

Á Student Population 

Á Growth Targets (teachers adjust 
district-provided targets as 
appropriate) 

Á Rationale for Growth Targets 

 District-Provided Components 

Á Interval of Instruction 

Á Standards and Content 

Á Assessment 

Á Growth Targets (to be adjusted as 
appropriate by teacher) 

When writing your SLO, you will use two key resources in addition to this handbook: the SLO 
Template (Appendix A) and the SLO Approval Checklist (Appendix B). The SLO Template is the 
standard form all teachers will need to complete when writing the SLO. When you submit the 
SLO, the school TDES team will use the SLO Approval Checklist to ensure that the SLO meets 
quality criteria constituted by the following essential elements of each component; therefore, 
consulting the SLO Approval Checklist during the writing process can help you ensure that your 
SLO will be approved.  The SLO Approval Checklist is adapted from the Stateôs SLO 
requirements (see crosswalk of approval criteria across these two documents using the link to 
SchoolNet documents, http://clevelandmetroschools.org/Page/9920). 

  

An important note about writing the 
SLO: It is strongly recommended that 
you look at the SLO Approval 
Checklist (Appendix B) as you are 
writing your SLO to ensure that you 
are including the essential information.  

http://www.clevelandmetroschools.org/Page/2816
http://www.clevelandmetroschools.org/Page/2816
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Baseline Data Sources to 
Review 

Á Preassessment data 
(required) 

Á End-of-year assessments 
from similar courses in 
previous school years 

Á Coursework from the current 
school year 

Á Trend data (how your current 
students have performed in 
the past; at least two years of 
data, when available) 

Á Historical data (how other 
students have performed in 
your course in the past), 
including performance against 
past SLO targets 

Á Supplemental data, including 
diagnostics, surveys, running 
records, observational data, 
and so on 

Baseline and Trend Data  

Begin writing your SLO by reviewing the baseline and trend 
data and information you have gathered (see ñBaseline 
Data Sources to Reviewò box). Analysis of these data 
serves two purposes: (1) to inform instruction by identifying 
the strengths and weaknesses of your students and (2) to 
support the target-setting process. 

Describe how students performed based on pretest scores 
and other baseline data sources, citing the specific data 
sources. Identify performance levels based on these results. 
You may create and attach tables to summarize your data. 
See CMSD Assessments document using link to SchoolNet 
http://clevelandmetroschools.org/Page/9920 for additional 
information regarding access to assessment results. 

Describe areas of academic strength and weakness. Use 
ñstrandò data that break down overall results into content 
and skill areas whenever available.  Compare results with 
those of your previous classes. Use measures other than 
pretest scores that are relevantðfor example, low reading 
scores (e.g., STAR results) might support the identification 
of a weakness with regard to applying mathematics skills.  

After you have a sense of student strengths and needs, 
grouping these students by performance level will help 
inform your instruction, particularly with regard to 
differentiating instruction for different student groups.  

The following are essential elements of this component: 

Á Identifies the sources of information used to gather data about students  

Á Summarizes overall pretest score results, including grouping students by performance level 

Á Identifies studentsô academic strengths and weaknesses based on pretest results and 
other baseline and trend data, including a review of content- or skill-level preassessment  
ñstrandò data wherever available  

Guiding Questions for Data Analysis 

1. How do the overall pretest results break down across student performance levels? How 
do these results compare with previous classes of students? 

2. What do content- and skill-level results (strand data) tell you about student strengths and 
weaknesses? 

3. How do results from other data sources support or build upon pretest results and inform 
strengths and weaknesses? What are the natural groupings of students according to 
their performance levels across all data? 
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Student Population  

Your student population is composed of all the students in the class(es) for which you are 
writing SLO(s) (if you do not have at least six students in your class, you should combine those 
students across classes who are taking the same 
SLO assessments into a single SLO).  

When writing this component, describe the 
students in your class by identifying the contextual 
factors at the individual student level (see the 
ñContextual Factors to Consider When Describing 
the Student Populationò box) that might make it 
easier or more challenging for students to 
demonstrate growth (also Guidance on Rationale 
to Support Growth Target Adjustments),). When 
considering adjustments to district-set targets, the 
impact of these contextual factors on growth will 
guide your thinking.  

Respect studentsô privacy by summarizing factors 
(e.g., ñTwo students have disabilities in reading 
areas that might challenge growth in high-order 
math skills.ò).  

The following are essential elements of this 
component: 

Á Indicates overall number of students and includes all students in the identified class(es) 

Á Follows the guidelines in Appendix D for which course or class teacher should develop 
SLO(s) 

Á Describes any contextual factors, at the individual student level, that may affect student 
growth 

Á Is written in a professional manner, including respecting studentsô privacy 

Á Does not exclude subgroups of students for any reason 

  

Contextual Factors to Consider 
When Describing the Student 
Population 

Á Special education status 

Á English language learner status 

Á Gifted and talented status 

Á Out-of-school factors (e.g., illness, 
family emergencies) 

Á Conditions for learning (e.g., 
tutoring, bullying) 

See Guidance on Rationale to 
Support Growth Target 
Adjustments, 
https://cleveland.schoolnet.com/o
utreach/csd/slo/ al details.  

An important note about professionalism: The student population component should be 
a detailed, objective description of the students in the course or class. Whenever possible, 
state facts rather than opinions. In addition, because schools which do not work directly 
with students may review SLOs, please respect your studentsô privacy when writing the 
SLO. 
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Interval of Instruction (Prepopulated for Teachers) 

This component will be completed for you. The interval of instruction is the period during which 
student growth is expected to occur. This period mirrors the length of the course but still 
complies with the deadline for having all your SLO data and information gathered and 
submitted.  

The following is an essential element of this component: 

Á Matches the length of the course (i.e., semester or year) 

Standards and Content (Prepopulated for Teachers) 

This component will be completed for you. It will include the most essential skills and content 
knowledge that students need to be successful, as well as the specific standards that align with 
the SLO.  

The following are essential elements of this component:  

Á Represents the big ideas or domains of the content taught during the interval of 
instruction 

Á Specifies how the SLO will address applicable standards from the highest ranking of the 
following: (1) Common Core State Standards, (2) Ohio Academic Content Standards, or 
(3) national standards put forth by educational organizations 

Assessments (Prepopulated for Teachers) 

This component will be completed for you on the basis of the course number. A list of 
assessments by course number for 2015ï16 is in Appendix D. When reviewing this list, keep in 
mind that this is a working document and may change. Whenever possible, all teachers 
teaching the same course will use the same assessment in an effort to increase comparability 
and fairness across teachers.  

The following are essential elements of this component: 

Á Identifies assessments that have been reviewed by grade-level and content-level district 
experts to effectively measure course content and reliably measure student learning as 
intended 

Á Includes measures with sufficient stretch so that all students may demonstrate learning, 
or identifies supplemental assessments so as to cover all ability levels in the course 

Á Provides a plan for combining assessments if multiple summative assessments are used 

Á Follows the guidelines for appropriate assessments 
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Growth Targets 

Using the growth targets provided by the district and the contextual knowledge you have of your 
students (as described in the Student Population component), set your growth targets for 
students.  

Review the growth targets provided by the district. These targets are based on knowledge of 
how students typically perform after demonstrating a certain preassessment score. Determine 
whether contextual factors are relevant to individual studentsô growth, then consider other 
baseline data, trend data, and the growth of 
previous similar students to appropriately adjust 
targets upwards or downwards by a reasonable 
magnitude. Contextual factors should not 
automatically result in adjustmentsðcarefully 
consider whether they could justifiably impact 
projected growth. 

Consult the following resources to inform your 
adjustments: 

Á Guidance on Rationale to Support Growth 
Target Adjustments 

Á Professional learning modules on 
understanding growth targets and best 
practices in SLO development 

Á Assessment-specific guidance 

The following are essential elements of this 
component: 

Á Ensures that all students in the course 
have a growth target 

Á Adjusts targets only when contextual 
factors also are present 

Á Sets developmentally appropriate targets 

Á Sets ambitious yet attainable targets 

If your growth targets use normal curve 
equivalent (NCE) scores, see Appendix E for the 
meaning of NCE scores. 

  

Guiding Questions  
for Growth Targets 

1. Which students do you expect to 
demonstrate less-than- or greater-
than-projected gains based on all 
the contextual factors that might 
affect your student?  

2. How does the performance of 
previous students with similar 
contextual factors affect your 
thinking regarding the magnitude 
of your adjustments(s)? 

3. How does the studentsô 
performance on other baseline 
measures affect your thinking? If 
there are trend data for the SLO 
assessment (e.g., NWEA from 
previous years), how does that 
affect your thinking? Are some 
students growing at a faster rate 
than others? 

4. Are your expectations for students 
rigorous yet attainable? Are they 
developmentally appropriate?  
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Rationale for the Growth Targets 

The rationale should provide strong justifications for why the district-provided or adjusted growth 
targets are appropriate and achievable for particular students. Explain how you applied your 
knowledge of contextual student information to either adjust or maintain district-provided targets, 
including how baseline data, trend data, and the growth of previous similar students affected 
your thinking. The mere presence of certain contextual factors, such as a learning disability, 
should not automatically result in the adjustment of a targetðrather, you should consider, on a 
student-by-student basis, whether such factors will likely contribute to less than or more than a 
yearôs typical growth. 

The following are essential elements of this component: 

Á Provides justification for both maintaining and adjusting targets, for all students  

Á Provides strong justification based on data for all adjusted growth targets, including 
effectively connecting contextual factors, and baseline and trend data (e.g., the 
justifications provided are reasonable) 

Á Adjusts targets by magnitudes that are consistent with contextual factors and available 
data (e.g., the amount of adjustment is appropriate for the justification) 

Á Explains how targets align with broader school and district goals 
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Submit the SLO for Approval 

Timeline: SeptemberςOctober  

After you have completed the SLO, submit it for approval. A school TDES team will review the 
SLO using the SLO Approval Checklist (Appendix B). 

The school TDES team will review the following components:  

Á Baseline and Trend Data 

Á Student Population 

Á Growth Targets 

Á Rationale for Growth Targets 

To approve the SLO, the TDES team must be able to verify that each of the essential elements 
of each SLO component is met. If the school TDES team does not approve your SLO, it will be 
returned to you with specific comments for revisions and resubmission. After the SLO has been 
approved, it is a final document. 
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Potential Prompts for the 
Evaluator/TDES Team  

Á Is the evidence 
presented by the 
teacher sufficient? Is 
there additional 
evidence the teacher 
should analyze? 

ÁWho on your staff can 
support this teacher 
with the challenges she 
or he is facing? 

ÁWhat professional 
development 
opportunities might be 
useful to this teacher? 

Á Are there additional 
instructional 
adjustments or 
strategies that you 
recommend the 
teacher try with 
students? 

Meet With the Evaluator to Discuss Progress 
(Optional) 

Timeline: NovemberïJanuary  

CMSD and CTU recommend but do not require that you meet 
with your evaluator halfway through the course to discuss 
student progress toward growth targets. This discussion 
provides you and your evaluator with a valuable opportunity to 
celebrate progress to date and to brainstorm potential 
strategies to increase student achievement. This conversation 
also may occur in a grade-level or department-level team 
setting. 

Before meeting with your evaluator or team, gather evidence of 
student progress thus far. Review data and identify which 
students are progressing toward their growth targets and those 
who are struggling. Consider potential strategies you might 
implement or how you might alter your approach to instruction 
for particularly troublesome content. Review the prompts in the 
following boxes and think about how you would address them.  

Evaluators and teachers should view this step as an 
opportunity to share their learning with regard to the SLO 
process. Whenever possible, this discussion should be 
integrated with a larger conversation about evidence of best 
teaching practices and with the TDES framework (see the 
section Alignment Between TDES and SLOs). This meeting 
can be coupled with a postobservation conference or the 
midyear professional growth plan meeting. 

 

Potential Prompts for the Teacher 

Á How have your students progressed toward attainment of the knowledge and skills 
embedded in the targets thus far? 

ÁWhat evidence have you collected on student progress?  

ÁWhat have been your studentsô successes to date? 

ÁWhat challenges have you encountered? Which students are not progressing sufficiently 
toward their goals? 

Á Are you working with a colleague or team to identify and implement instructional adjustments 
or strategies? 

ÁWhat supports or professional development do you need to ensure that students meet their 
goals? 

ÁHow do your SLO and your studentsô progress relate to school goals? 
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Review and Reflect on SLO Results 

Timeline: AprilïMay 

Per the districtôs designated timeline, administer the summative assessment (postassessment). 
The data collected from this assessment will determine which students met their growth targets. 
The percentage of students who met their growth targets will be calculated for the teacher in the 
SLO Portal. Following are the calculation steps that teachers may verify:  

1. Compare your assessment results to your studentsô growth targets. Determine how 
many students met their growth targets. 

2. Divide the number of students who met their growth targets by the total number of 
students in your course and identified in the SLO. 

3. Multiply the quotient found in Step 2 by 100 to determine the percentage of students 
who met their growth targets. 

Use the results to reflect on teaching practice. Does the performance of certain student groups 
suggest that you might adjust instruction in some ways? What impact might the results have on 
how you develop your SLO for next year? If meeting with the evaluator, bring relevant 
documents that supported your SLO development (data analysis, etc.) for discussion purposes 
and to serve as evidence of good teaching practice (see the section Alignment Between TDES 
and SLOs).  

To determine your SLO score, the percentage of students who met their growth targets is used 
to determine the numerical rating for each SLO you submit, according to the following matrix. 
This matrix is consistent across all districts in Ohio. The SLO score will be combined with the 
other student growth measure (vendor assessment score or another SLO score). 

Percentage of Students Who Met or 
Exceeded Growth Target 

Descriptive Rating Numerical  
Rating 

90ς100 Most Effective 5 

80ς89 Above Average 4 

70ς79 Average 3 

60ς69 Approaching Average 2 

59 or less Least Effective 1 

An integral part of the SLO scoring process can be the rich conversation about student progress 
among colleagues. After verifying the score of your SLO, discuss what you did well in helping 
students reach their targets and what you might do differently in the future. Together, you might 
analyze the data to see whether certain subgroups of students did not meet their targets and 
brainstorm ideas for how to better ensure those students meet their targets in the future. Embed 
this thinking into your SLO(s) for the next school year. To help prepare for your conversation 
with your evaluator, consider the prompts that follow and how you might answer these 
questions. 
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Potential Prompts for the Teacher 

1. Are the results of your SLO consistent 
with what you saw during progress 
monitoring? 

2. What successes with students would 
you like to highlight? 

3. Which students did not meet their 
growth targets, and what are some 
reasons for that result? 

4. What instructional strategies did you 
use with students? Were they 
effective? 

5. How did you work with colleagues or 
teams to implement strategies? 

6. What supports or professional 
development do you need to ensure 
that students meet their goals? 

7. Do the results of your SLO reflect 
progress toward school goals? 

Potential Prompts for the Evaluator 

1. Are the results of your SLO consistent 
with what you saw during progress 
monitoring? 

2. Are there trends in the data that you 
would like to discuss with the teacher? 

3. Which students did not meet their 
growth targets, and what are some 
reasons for that result? 

4. What supports or professional 
development does the teacher need to 
ensure that students meet their goals? 

5. Do the results of the SLO reflect 
progress toward school goals? 

6. What do the results of this SLO 
suggest about ways in which the 
teacher may support other teachers 
who struggle in particular areas? Or is 
this teacher in need of additional 
supports? 
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Appendix A. SLO Template 

Teacher Name: ______________________ Course Area and Course(s): __________________  

Grade Level(s): ______________________ Academic Year: ____________________________  

Please use the guidance provided in addition to this template to develop components of the 
student learning objective (SLO) and populate each component in the space below it. 

Baseline and Trend Data (completed by the teacher) 

Summarize pretest results and other baseline and trend data (i.e., student performance data) in 
order to identify the strengths and weaknesses of your students and inform growth targets. 
Other baseline data might include results from previous yearsô standardized tests, coursework 
from the current school year, ELA and math results, etc. 

 

 

Student Population (completed by the teacher) 

Describe the student population covered by your SLO, including all contextual factors, including 
special education status, English language learner status, gifted and talented status, out-of-
school factors and/or conditions for learning. 

 

 

 

Interval of Instruction (completed by the district) 

Indicate the duration of the course the SLO will cover including beginning and end dates. 
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Standards and Content (completed by the district) 

Identify the most essential skills and content knowledge students need by indicating the 
standards to which the SLO is aligned. 

 

 

 

Assessment(s) (completed by the district) 

Identify the assessments used to measure student growth for this SLO. 

 

 

Growth Target(s) (completed by the teacher with district guidance) 

Determine whether to maintain growth targets provided by the district or to make appropriate 
adjustments for students with relevant contextual factors. 

 

 

 

Rationale for Growth Target(s) (completed by the teacher) 

Explain why you maintained or adjusted district-provided targets based on your contextual 
knowledge of students, including how baseline data, trend data, and the growth of previous 
students impacted your thinking. Account for all students for whom contextual factors were 
described in the Student Population section. 

 

Approval Status: 

ἦ Approved 

ἦ Not Approved 

TDES Team Member Signature ______________________________ Date: ________________ 
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Appendix B. SLO Approval Checklist 

Baseline and Trend Data 

Summarize pretest results and other baseline and trend data (i.e., student performance data) in order to 
identify the strengths and weaknesses of your students and inform growth targets. Other baseline data 
might include results from previous yearsô standardized tests, coursework from the current school year, 
ELA and math results, etc. 

Ã Identifies sources of student performance data and information 

Ã Summarizes overall pretest score results, including grouping students by performance level 

Ã Identifies studentsô academic strengths and weaknesses based on pretest results and other baseline 
and trend data, including a review of content- or skill-level pretest ñstrandò data wherever available 

Student Population 

Describe the student population covered by your SLO, including all contextual factors, including special 
education status, English language learner status, gifted and talented status, out-of-school factors, and/or 
conditions for learning. 

Ã Indicates overall number of students and includes all students in the identified class(es) 

Ã Follows the guidelines in Appendix D for which course or class teacher should develop SLO(s) 

Ã Describes any contextual factors, at the individual student level, that may affect student growth 

Ã Is written in a professional manner, including respecting studentsô privacy 

Ã Does not exclude subgroups of students for any reason 

Growth Targets 

Determine whether to maintain growth targets provided by the district or to make appropriate adjustments 
for students with relevant contextual factors. 

Ã Ensures that all students in the course have a growth target 

Ã Adjusts targets only when contextual factors are also present 

Ã Sets developmentally appropriate targets 

Ã Sets ambitious yet attainable targets 
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Rationale for Growth Targets 

Explain why you maintained or adjusted district-provided targets based on your contextual knowledge of 
students, including how baseline data, trend data, and the growth of previous students impacted your 
thinking. Account for all students for whom contextual factors were described in the Student Population 
section. 

Ã Provides justification for both maintaining and adjusting targets, for all students with 
contextual factors 

Ã Provides strong justification based on data for all adjusted growth targets, including 
effectively connecting contextual factors and baseline and trend data 

Ã Adjusts targets by magnitudes that are consistent with contextual factors and available data 

Ã Explains how targets align with broader school and district goals 

District-Populated Components 

Interval of Instruction  

Indicate the duration of the course the SLO will cover including beginning and end dates. 

Á Matches the length of the course (i.e., semester or year) 

Standards and Content  

Identify the most essential skills and content knowledge students need by indicating the standards to 
which the SLO is aligned. 

Á Represents the big ideas or domains of the content taught during the interval of instruction  

Á Specifies how the SLO will address applicable standards from the highest ranking of the 
following: (1) Common Core State Standards, (2) Ohio Academic Content Standards, or 
(3) national standards put forth by educational organizations 

Assessments  

Identify the assessments used to measure student growth for this SLO. 

Á Identifies assessments that have been reviewed by grade-level and content-level district 
experts to effectively measure course content and reliably measure student learning as 
intended 

Á Includes measures with sufficient stretch so that all students may demonstrate learning, or 
identifies supplemental assessments so as to cover all ability levels in the course 

Á Provides a plan for combining assessments if multiple summative assessments are used 

Á Follows state guidelines for appropriate assessments 
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Appendix C. SLO Development Companion 

About This Document 

On the basis of feedback from Teacher Development and Evaluation System (TDES) teams 
during train-the-trainers sessions, Cleveland Metropolitan School District created this additional 
guidance for teachers and evaluators. This guidance is intended to be useful for teachers, who 
are responsible for writing student learning objectives (SLOs), and for TDES team members, 
who are responsible for reviewing SLOs. The document includes key information from the SLO 
guidebook and sentence stems for teachers. Note that TDES team members must ensure that 
all approval criteria are included in the SLO. 

T
E

M
P

L
A

T
E

 Baseline and Trend Data 

Summarize pretest results and other baseline and trend data (i.e., student performance data) 
in order to identify the strengths and weaknesses of your students and inform growth targets. 
Other baseline data might include results from previous yearsô standardized tests, coursework 
from the current school year, ELA and math results, etc. 

N
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E
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A
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The following data sources may be included. 

¶ Preassessment data (required)  

¶ End-of-year assessments (e.g., OAA or OGT) 

¶ Trend data (e.g., the same data measured over timeðask yourself, Are there changes? What 
kind of change has occurred?) 

¶ Historical data (e.g., previous studentsô grades or test results)  

¶ Accommodation and modification information (students with disabilities) 

¶ Supplemental data such as observational data, running records, and surveys  

¶ Data is a general term that can be used to describe both numerical and narrative information 

¶ A mean is the average of multiple scores 

¶ Formative assessments are activities that usually occur in the classroom to monitor studentsô 
progress (e.g., write a paragraph describing the main point of the painting) 

¶ Summative assessments are cumulative testing to evaluate studentsô progress (e.g., an end-
of-course test or a final project); these data are generally used to help guide instructional 
practice andðas one of multiple measuresðset growth targets 

¶ Cite data whenever possible; consider creating and attaching a table chart to summarize the 
data  

S
T

E
M

S
 ü This baseline data is based oné 

ü Pretest scores ranged fromé 

ü Trend data from prior yearsô assessments indicate thaté 

ü The data in the chart indicate thaté 
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Student Population 

Describe the student population covered by your SLO, including all contextual factors, 
including special education status, English language learner status, gifted and talented status, 
out-of-school factors, and/or conditions for learning. 
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¶ Factors to consider when describing the student population include the following:  

o Special education status 

o English language learner status 

o Out-of-school factors (illness, homelessness, etc.) 

o Gifted and talented status 

o Conditions for learning 

¶ The student population component should be a detailed, objective description of the students 
in the class. Expectations of growth this year are based on average growth of students with like 
scores. Our expectations of growth are anchored to like students with like circumstances. In 
this section, teachers should describe their students. That said, falling into one of the above 
categories does not automatically suggest that a student will have less or more growth than 
expected. In fact, students experiencing these considerations can often make expected 
growth.  

S
T

E
M

S
 ü The SLO covers allé 

ü (Number) of these students are identified asé 

ü The students struggle withé 

ü (Number) students in this group have a documented diagnosis ofé 
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Growth Target 

Determine whether to maintain growth targets provided by the district or to make appropriate 
adjustments for students with relevant contextual factors. 
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Á The district will provide information about a studentôs predicted growth on the basis of its 
knowledge of how students typically perform on the assessments after demonstrating a certain 
preassessment score or context. Expectations of growth this year are based on average 
growth of students with like scores. Growth expectations are anchored to like students with like 
circumstances. That said, some circumstances might warrant adjusting the targets up or down. 
Decide whether there are any circumstances or factors that might warrant adjusting the targets 
up or down. 

Á Reasons for adjusting targets include the following: 

o Disability status 

o English learner status 

o Gifted and talented status 

o Conditions for learning 

o Out-of-school factors such as the student having a long-term illness or recently 
becoming homeless 

Á The online management tool gives you the target average (the average projected score) and 
the adjusted target average (the average of the growth targets you entered). Keep in mind that 
the target score and the adjusted target scores should not vary significantly. In other words, 
you should not be adjusting your targets so as to greatly affect the average projected score.  

Á Especially for grade-banded assessments like the OTELA, consider the developmental context 
of students and what appropriate growth for students would be. 
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T
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 Rationale for Growth Target 

Explain why you maintained or adjusted district-provided targets based on your contextual 
knowledge of students, including how baseline data, trend data, and the growth of previous 
students impacted your thinking. Account for all students for whom contextual factors were 
described in the Student Population section. 
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 ¶ Provide a clear rationale for setting the growth targets by explaining the factors you considered 

when adjusting growth targets. For example, you might say, ñI adjusted my targets up for two 
students because these students are receiving additional intensive instruction using a 
research-based, effective intervention that should increase their rate of growth this year.ò 

¶ If you did not adjust the targets for any of your students, explain your reasoning for adopting 
the district targets as your own for all students with contextual factors. 

S
T

E
M

S
 

ü I adjusted targets for (number) students up becauseé 

ü The district provided me withé 

ü I adjusted targets for (number) students down becauseé 

ü When setting targets, I consideredé 

ü The growth targets align with school and district goals becauseé 

ü Students are expected to demonstrateé 

ü Emphasis will be placed oné 

ü This and past cohorts have experienced success withé 

ü This and past cohorts have experienced challenges withé 
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Appendix D.  
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Appendix E. Normal Curve Equivalent Information 

For some assessments, the growth targets are Normal Curve Equivalents (NCEs). An NCE is a 
way of measuring where a student falls along a normal curve distribution. The numbers on the 
NCE line run from 1 to 99, like percentile ranks, which indicate an individualôs rank, or how 
many students out of 100 had a lower score. NCE scores have a major advantage over 
percentiles in that they can be averaged, which is an important characteristic when studying 
overall school performance and in measuring schoolwide gains and losses in student 
achievement.  

 

In a normally distributed population, if all students were to make exactly one year of progress 
after one year of instruction, then their NCE scores would remain exactly the same and their 
NCE gain would be zero, even though their raw scores (i.e., the number of questions they 
answered correctly) increased. 

Some students will make more than a yearôs progress in one year and will have a net gain in 
NCE score, which means that those students have learned more, or at least have made more 
progress in the areas tested, than the general population. Other students, although making 
progress in their skills, may progress more slowly than the general population and will show a 
net loss in their NCE ranks. As with many other scales related to the normal curve, the average 
NCE, by definition, is 50. 

Courtesy of Quincy Public Schools 

  




